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Abstract: This study explored the assumptions underlying gifted identification process in Kingdom of
Saudi Arabia. A 30-item questionnaire reflecting a combination of the major procedures of
identification of gifted students was created. The factor analysis on the questionnaire appeared five
factors: Continuous assessment, Restricted assessment, Multiple assessment, Individual assessment,
and Contextual assessment. The questionnaire was then mailed and/or distributed to 1623 university
professors, educational leaders, gifted and talented specialists, administrators, and classroom teachers
from different regions (971 male, 652 female). They were asked to indicate the degree to which they
agree or disagree with these assumptions. The results showed that multiple assessment came in the
front of teachers assumptions, while the restricted assessments was the last. The group differences
between participants from different districts were also examined. The results presented an interesting
picture of the assumptions underlying identification practices in Saudi context. Recommendations
suggested that understanding teachers' assumptions about identifying gifted students should be revisit
when reviewing the appropriateness of existing as well as future identification policies and the specific
identification practices guided by national and local educational authorities.

Keywords: teachers assumptions, gifted students, talented students; Saudia Arabia, continuous
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DA e e Ay dlnld (S Aliall @l Al casl s Jele S (g b e o (Sa

Ao sall S5 8 AR5l Jal sall ey el llia Jhay (ST dial) ol Laay)
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Glidlia ¢l jaY da ji Cayaill Gilel ja) elin ddad ) juleall 228 3 63 Renzulli, 2004)

sl ) sall e RS G K55 Al il fisY) sl 5 apansd dallae A4S (sa
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aa) 5 8lal aladiinly snaad (Sa) Y (S e a seda 4 sall ()] (al il

O Azl g Adilda aend oy Le Bale 4l 8 alaaV) 3aaeie Cilel a) Jaae AlSe (S
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*%20.94 0035 074 st sally Aalal) cilaailly zmablly BAINL CparsaaS (pasnall (Ul L ey O
**2571 0033 0385 Ctssall e COUll5 (st sall GO (o olam Sy Capntll o) adi of ang 6
**20.93 0035 074 @AY iy 8 Sl of s Y bl jlas) e sassal) gl daps e duasy V) 7
dla) amia andll)  Multiple Criteria
#%1940 0.037 0.71 a0 (3l agiyad CDUall s, oose 1
**20.88 0.036 075 Ul Jsn laslaall (e 5330 JISE o) (s sal) dpaatl Allad Ak g oty 2
**2633 0033 0.8 aginal) Calsall 55 Cmsasal) a3l gt of w3
#%27 33 0.035 0.79 e lSas aladin) Copetl) Alee (e o sy 4
*%20.11 0036 073 Gstsall lard (o Gl ol dlagind o Jpd 8 L anly dlas o) 2 Yl a5
S VAN anll) Individual Expressions
**18.13 0.038  0.68 N e sanly 2 Gald Ak aladiad Copell Slelal e of a1
**20,23 0.037 074 L) bl ) ALYl Il bylsy 1 aleall aui e Capaall el e of g 2
*#17.70 0.038  0.67 Aol (5a) Adlide Byl it o el UL mans Bilay e Capadll Dlee e of iy 3
(- Ay
**1961 0037 072 )l At ) cilend) Jie Adiall e Jalgall (Wl e Capaill Clela) e of a4
**1486 0.039 058 Al 4yl 43Sy 4308 e il U Lganiiion o (S il s (58 of e 5
@bl and3 Context —Bound
**21.17 0.036 0.77 Callall A8l ol sl Al bl jlaey) 8 Capell Llee 33k of a1
**1g8.85 0.038 0.71 ASLaally datiaal) 3laliall & (DUall uulic sulaay 3ok plasiuly Capmil) Culld Holit of a2
**1469 0040 058 ASleally OO e gmiall iyl clalall iy Ao alad] e copall dad (ggint of g 3
**1486 0.040 059 paslal) Akl i Ayl lgos ) Ay clasal) g sl Copatll Alee S of oy 4
**16.92 0.039  0.65 Aleally (DU G5 i) Bl Cpstsell 3s ve lie¥) 3 3ag of sy O
738.44 S g Lai(y?)

(0.01) AV (s5isa **
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Cily s agie ol Bl ()53 53500 (30) agale i Jal s ued (e eladl Jlaill i
il yia (8) atusall apiil) 1Y) Jaladl e aidii 885 ¢(%63.71) aed SIS ol 4o
(S il e (%17.04) A sudy (5.11) Jalall 136] CelSH jaal) 4ad il
Jalall 13g) 3alSH 3al) dad cualys s (7) aall agil) ;G0 Jaladl e aniig
2axial) andil) GIEN Jalal) e a2l g o I plill e (%15.11) A i 5 ¢(4.53)
(%10.94) A e 5 ¢(%3.28) Joladl 13gd ) )30l A ity il jia (5) )
Dl el Calys @l e (5) Al apEill el Hl dalall e auliiy o S ) g
Jaladl Je iy o KU bl (e (9%10.73) das jds ¢(3.22) dalall 13gd (K1)
dpsi yud 5 ¢(2.97) Jaladl 13gd GalSI H3al) 4 izl g Cila jia (5) Blasal) a1 el

Sl e (%9.89)

@S5l bl Qs ol a) i dale JSU A il cilojiadl il ope Ul
Maximum Likelihood s sadll Adlaia¥) 48 yha aladiuly Confirmatory Factor Analysis
Jsn Opaleall clal 38 Gulbid ouledd) Jleladl oldl (aa Jdail) ST 385 Method
ol il il jlusall CBlalaa ad (o gl @ yedal 5 s sall e ol el ya)
toaal) i) aad (0.88 — 0.71) « einsall pniill 3o (0.89 — 0.64) o ins) 5
— 0.58) «s2 il apill 223l (0.74 — 0.58) ¥ saxiall aniill 22 (0.88 — 0.71)
Gie A il B (p<0.01) (5 e i Lilas) A3 Leasan 5 (o) anil 32 (0.77
iad o 6l ¢(p=0.001) AV (5 s s (395) (sskat Apya ey (738.44) (2) S
pd Celay Ul 3ol Zasaill dallae ) judd Sy a5 (1.87) @sbed (p2/df)
N a9 e g J JGL s2all & (RMSEA, GFI, AGFI, NFI) 4&Uaall (s &l liga
(3) Jsis maass Llle Bala i) ol ctililall 7 el 23 saill dilas Lia

.(Joreskog & Sorbom, 2006) A&aall (s il i g
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Hsall Aiglhe Jadl A pdiall U el 4l Aylaal) Cun
o 5> x*/df>0 1.87 X/df SIS g
s 1>RMSEA>0 0.11 (RMSEA) 35l cilayye s e
1 1>GFI>0 0.89 (GFI) diaall (pon yiipa
1 1>AGFI>0 0.86 (AGFI) meanadll d5lhall (s i3
1 1>NFI>0 0.90 (NFI) (ylmall dailaall e

RMSEA: Root Mean Square Error of Approximation
GFl: Goodness of Fit Index; AGFI: Adjusted Goodness of Fit Index; NFl: Normed Fit Index

Jalre da carly g clall 5L g )S Alalaa alasiinly uliial) alay AN Jales ol 239
il 224l (0.78) 5 ¢a_jball anill 2 (0.78) 5 ¢ sinsal) anill axal danily (0.77) Ll
U giia o (a5 cBlanall w22 (0.76) 5 ¢34 i) 22 (0.74) 5 ¢3laz¥) 23all

z

RN

O s sall
NE — > il oyl |\
N AR
n7s
e N an
n1a —>| @A
N KK
006 2| Gl s

st sl Ul a5 el ya) g Cppalaall cilial 1 Galial JLalall sLidl | 2 ()
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Z.esm\;\ datlaall
asball Aglian ) Ao jall" el A clilad) JBab sl a6 aad) Al e sl
JS g jlaal) Gl i) g dpladl Gla giall Sl &35 ¢SPSS (Version, 16.00) "aibusy!
aaxiall ol Jdad aladial K8y cAaseddl anll aladd e die il Al Al Cile sans
Wilks':  oSkis ¢Pillai's Trace o) <l lialy (3 x 2) Jladl aeaill MANOVA
Algiall &) paial) )—'—’\3 Gl (Roy‘s Largest Root 559 ¢Hotelling's Trace @53}% ¢Lambda
O Gsodll sl ANOVA slad¥) (salal (ulail) Jalas aladiiul &8y ddaglill &l jpriall e
DL aladiul o3 g cdaaaladl) AS0aal) (3lalial ﬁ?éj Aagill ) yuaiall Ao Al o) il e

Sl el G (3980 jaaa e o yaill post Hoe sl il Hlaall Scheffe dadad
«SPSS gl alaiuly Exploratory Factor Analysis (SWSiuY) alall Judaill o) ja) &
LISREL (Version, @AUJ-J e‘ﬂﬁu\-.’ Confirmatory Factor Analysis LSJ:*S)-J‘ Q;JA\-’J‘ Jalasil)
oAl b Alelja) da Gaalaall cilizal i) ubial  Adall 3ol (e (33231 g g)
W ao e phadiils ) aas Clis &5 ¢l paaiall Y ana o SUlly G5 gall

:(Cohen, 1988) n2

slai¥) salal ol Jdas s 3 il aan o

Gle ganall (g Slepall & 5ana
Silagyall S ¢ gendll

= L) g

2=l u.a\..\ﬂ\(u;.\._ '.Mtauﬁ):ﬁ\.ﬂ\?& °

IV Jtisll uxiall Cilagyall ¢ sama
Jeliil) Cilagya gsane — S Jiisall el Cilagye g sana = Slapall K ¢ ganal

= (JsY) Jtisall yaiall) Gyl aaye
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sl

359 Jlgaad) ks

Ol e Ca el Cileljal Jsa o salaall Walicy ) cilial Y1 dagda e (o jeill
IS dbuall cildas giall Gila &5 ¢(Js¥) )l A2 gl A yal) ASLaally (s 5 ol
GO Aah alagY) s gie cpliil s Asedd) aniill alaal e doe all dud jall Cile sene
(D LA dsad) Gl LAY 2ae ) b guie Jass giall il o5 288 caay JS ) 38 22
Al Gl s gl

Dbl i s JUIS 03U e ) e Caaleall cilial i) a5 of (4) Jsas ek
3.44 3.51) ajoall sl ¢ patusall anil) (535l yaanill and ¢ Blad) aui Bl
3.50) labaall cilal bl cuela Loagl ot i G g (s 53l 3,13 3,24 ¢3.36
58 ¥ damia il o)) N 038 (e s (L 3.07 ¢3.23 ¢3.31 ¢3.32
Saaii JBY) 58 o jball aaiil) G s (A eilalaall g Gpalaall (e JSI i) LA
A a1 e cladaadl g Gualaall Can BT (e Lo g (uSay asbiiall cagi il
il sy
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M el il ja) clial 551 Gl e Al all Cile gand Gy el Ul aiV) s las siall 4 Jgaadl

i _dll el o) g

il Adaia an i) i) paiil) Al &) yurciall

Gl Al Alal) g3 akall
17.21 17.54 25.94 16.81 21.88 0583 o)
(3.84) (3.99) (5.40) (4.71) (3.92)
3.44 3.51 3.24 3.36 *3.13
16.59 17.48 25.82 16.54 21.50 <
(3.74) (3.70) (6.53) (4.61) (4.11)
3.32 3.50 3.23 3.31 3.07
19.82 20.64 30.28 16.70 21.47 galaa plrall g
(3.30) (3.08) (4.24) (4.67) (3.74) 058 sall
3.96 4.13 3.79 3.34 3.07
15.58 15.57 22.98 16.58 21.83 Jiaill salzs
(3.13) (3.15) (5.37) (4.72) (4.07)
3.12 3.11 2.87 3.32 3.12
15.60 17.29 26.10 17.04 21.89 G
(3.50) (3.31) (4.68) (4.53) (4.24)
3.12 3.46 3.26 3.41 3.13
17.45 17.28 26.04 15.01 20.14 48,8l dahial)
(3.33) (4.03) (5.89) (4.58) (3.81) dalal
3.49 3.46 3.26 3.00 2.88
17.19 18.29 25.29 18.91 22.31 dp el
(4.94) (3.93) (5.95) (5.27) (3.90)
3.44 3.66 3.16 3.78 3.19
16.73 17.83 26.38 16.99 22.15 sl
(3.55) (3.22) (4.52) (3.74) (3.90)
3.35 3.57 3.30 3.40 3.16
16.48 16.71 27.27 15.57 23.27 Allal)
(3.58) (4.11) (5.83) (4.02) (3.33)
3.30 3.34 3.41 3.11 3.32
16.40 17.36 24.73 17.25 21.69 4y sial)
(2.65) (3.44) (6.37) (3.31) (4.29)
3.28 3.47 3.09 3.45 3.10
16.96 17.52 25.89 16.70 21.72 JSS Al
(3.81) (3.88) (5.88) (4.67) (3.99)
3.39 3.50 3.24 3.34 3.10

(5/ <l _Jal duad) LAY 232 ) L pasie Jass i) (%)
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F£.5D s

| b
O Al
0 seiesal
[ PSE

@ by ik

3.5

3.32 331
3.23

351

3.44

3.24

Clalaall

Osalaall

st sall GOl e o jatl) Ciled ja) Jsa ciladaall 5 caalaall cilial yidl | 3 S
aeilal B Cagi i S s sall palaa O i) edal cpalaall ) gals Blahy Lad s
e:.\:\ﬁﬂ\ cggd)ﬂ\ yrzil) e:\..gsﬂ ¢ yatiaall ?5\5\9" ‘LBI:""‘J\ ?5‘5‘33 (3 1al) )ﬁ\.a.d\ ?5\5\9" ;‘"sﬂﬂls
il OIS Jaadl)  calaal Al s (il 3.07 ¢3.34 ¢3.79 <3.96 ¢4.13) o bzl
il &5 Ale¥) daeie aill o5 cajliall aill g Sluadl adill &5 g @l Al S
Gt i il Dl Al (il 2.87 3,11 ¢3.12 3,12 3.32) aindll
il ¢ patusall ap@ll 3 (g2 @l apEll W5 calag) axie sl ;OIS agilial
bl oda gyl (i il 3,12 3,13 3.26 3.41 ¢3.46) Gl anii & cajlall
(4 JSall) ar ) sl Cadlia) e Gpaleall Clial 381 5 A 5 2l & jliall agil) JOUA



86 o> Ayoub & Ibrahim : Teachers' Assumptions Underlying ...

4.13
3.96
o 3.79
3.46 3.41
3.12 3,26 = 3.13
’ e —y— 332 =312
3.12 3.11 2.87 3.34 3.07
Bl ‘::\:\53 saawiall Huleall (-;:\,333 el Hﬁﬂ\ L._sa)ﬂ\ &Eﬂ\ (;)L.al\ x’~'~‘~'~‘§ﬂ\
Cpalaall ) gl 5 oyl il ja) bl il €SS

A5 )lhe bl J8Y) (a5 b Ll s Ll il o jelal el Ghlially (laty Lad
a1 IS A8 ) Alatall Lpnlly lal 8Y) a5 Caola Calaall a5 Guinll
3.46 ¢3.49) aball auiill (ol Al ¢ aiall anll e adeie apEill ¢l
g Al pil) 1 IS i il sl A i) il Ay (a6 AL 2,88 3.0 €3.26
3.44 3.46 3.78) aiuall wufill o luall wnfl) (Sland) i calal) 2aete afll
pfil) anmfiall apil) ; JENS g il (S o ol dadaiall dpilly g ¢(ai il 3,16 ¢3.19
3.16 ¢3.3 ¢3.35 3.4 ¢3.57) p_bual aill | 5l 5 ¢ paiusall ol ¢ Bland) i ¢ 53 3l
casmial) apill ¢ paiunal) apill  JUNS il s Alled Aibiall dpuillyy o(cnu il
3.11 3.30 ¢3.32 3.34 3.41) Al aniill | aly (Glndl aii cajlall ol
anii (530 i) codmiall apill : IS (g i ela A sindl Aibasall Apaly s ¢(casi il
(2500 3,09 3.1 ¢3.28 ¢3.45 3.47) atasal) apill | 8l 5 ¢ jluall ppill ((3lansl
pardail) (glaliall CaBia) Cpaaleall cilizal ) cpl ey <ol 89 g 3 8 Co il |
Aahiall danilly @l HLal) JuadlS g @l apdil) dpaal & jeda (pa 8 ¢dSLaall 3 dalia)
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Y Jiy dglladd) dalaiall duilly Cllial 38Y) 5 Ase A& o il auiill cla iy
o o)) prithaiall Aally daciall dlag¥) daeie anill Jial cpa g 48,80 dalaiall dully
A5 el ajball auiil) Jial Aledll y 48 00 kil & Al Ag el iy sl
A sinll g A al) plaiall Al 3 A ) i ¢ o sl 5 48,80 dalaiall Luills 3 8 Y)

3.7
35 ]

O 2axial)
3.3 w ol
3.1 O g2 Al

29 || O seiecd
2.7

i | pE
2.5

CRpERT el sl il EPe]
Laglal) (3LLiall 8 (paalaall il 315 JS)

2anie agil) 48 ela Al 5 alall olas¥) ALISH Aigall dailly ilizal 38Y1 (i 35 Se
sla s . yatusall anilld ¢ g3l il o3 ¢ (Slud) i aly ccilial Y] dadia 8 anY)
) Opalaall Jae ade 7 sum g 0 il a2 (6 JS) bl @Y1 AT 8o lall syl
(G AY Gl Jalae pes adde Galimda (el Cleljal 8 s jlall avdill alasiul



88 E.o> Ayoub & Ibrahim : Teachers' Assumptions Underlying ...

3.5

3.5
3.39
3.34
3.24
3.1
| I
2-5 T T 1

L) vl el apil ) il Boudl andl Sl ddwia ayEll
eJ = & - Qe anm T

cla jal) Ja gia

O st sall O e ol o) ja Jsn cpmaladl cilial 16 JSEN

A Jlpead) 4ol
alaa ¢ 5098 sall alaa) Lpaidail) aa ol gal 5 (L) 5 S3) Cpaleall Guin @l 33l e i aill
aniill) alxill el a) Jss agilial il e Lagin Alaiaadl clelill s (Gulal cJuad
elya) o o(Blaall aniy gV adeie aniill ¢ el anill 5 g2 @l anil (o jliall
(o0 mlisd (oSl ¢ Bhy) Gl ldaly (3x2) alall araaill daxiall clall Jilas

Al Al jall & e e paadill g Guiall s pe CadSll il aas

DA aladind 23 Aaill ol il e (Gamaddl) ¢ uiall) i) ol jaiall il sl
o Al e 3 cllaiul e gie Ga AN (g @lin (oslis (gOky)
o a1 2axie anil) ¢ patusall il (g dll anill cajliall aniill) Al cl il
(Joadll alea ¢y 50 98 gall alan) Cavadill g (i) ¢ 5S3) Guinll el b dacine (Gland)

(5 ds) (M
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(o cmilisn ¢ puSlig (D) hlia) il . 5 Jgaal)

avall Gla oy Uas igall ala je F g F g iyl &) jaiiall
Ailaall sl L yiaall Ay yaatl) 4 nall
0.000 3228 10.00 136.915  0.596 Pillai's Trace pawaddl)
0.000 3226 10.00 173.60 0.423 Wilks' Lambda
0.000 3224 10.00 213.231 1.323 Hotelling's Trace
0.000 1614 5.00 416.20 1.289 Roy's Largest Root
0.000 1613 5.00 7.389 0.022 Pillai's Trace  cuial)
0.000 1613 5.00 7.389 0.978 Wilks' Lambda
0.000 1613 5.00 7.389 0.023 Hotelling's Trace
0.000 1613 5.00 7.389 0.023 Roy's Largest Root
0.000 3228 10.00 14.950 0.089 Pillai's Trace % (awaidll
0.000 3226 10.00 15.181 0.912 Wilks' Lambda ol
0.000 3224 10.00 15.412 0.096 Hotelling's Trace
0.000 1614 5.00 28.193 0.087 Roy's Largest Root

Agilias] AV @ (g emilign «oaSlis (D) iU Al o (5) dsis e gl
Gliall e (Gamdd) ¢ sll) il @l ppidl Als @il sy e Jy e
V) () apii 5 alaa¥) adxie apill ¢ painall il ¢ gl apiill cajliall apill) daylil
e o L adlelilly Al Gl el Gl A jea o 35l Gadl 4l
Jilad 25 (6) Jsan edases Liliaa) Alla (65 a1 e SIS 53 sale dagill <l jaiall

B3 Gl paaiall 028 (e S e Gavadill ¢ gill il sastiall Gl
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L1 Al Sy e IS e panadilly el 5l S o) Qs .6 Jaad)

FEEN avall L sl L g Gl yaae

)_\_\LJ\ c_aLg)A\ Zt,ug\ c_aLg)A\

0.145 1.93 30.526 2 60.051 samadill

0.01 0.000 12.30 194.183 1 194.183 g sl

0.01 0.000 9.63 152.036 2 304.073 g5l X (anaddll
15.788 1617 25529.968 Uaall

0.01 0.002 6.16 125.854 2 251.707 saraddll

0.00 0.017 5.75 117.444 1 117.444 g il

0.07 0.000 56.73 1159.192 2 2318.384 g sl X Gawaddll
20.434 1617 33041.233 Wadll

0.30 0.000 348.573 8370.690 2 16741.380 aradill

0.00 0.182 1.784 42.831 1 42.831 g sl

0.01 0014 4.291 103.050 2 206.099 g5l X (awadill
24.014 1617 38830.887 Uaall

0.32 0.000 390.66 3881.403 2 7762.805 Uaraddll

0.00 0.183 1.77 17.630 1 17.630 gl

0.00 0.061 2.80 27.861 2 55.723 gl X (auaddl)
9.936 1617 16065.789 Lhal

0.26 0.000 285.57  2992.892 2 5985.784  Laaadll

0.01 0.000 13.75 144.085 1 144.085 gl

0.00 0179 1.72 18.031 2 36.062 g il X (awaddl)
10.480 1617 16946.568 Lhal

Cohen (1988):

N220.15 (2S) 0.06< n°< 0.15 (Y sis) 0.01< n°< 0.06

2y

asball

Hﬁﬂ\
Lﬁ:)ﬂ\

aiesall

Ad=a
AN

Gl

(“n)

b e (5) Jsal) a iy

il e (@ cduadll dlea csispsall ale) Gacadill Lilaa) 3l il sag
«(P<0,001) MadYl saxia apiilly ¢(P<0,001) il ayiilly ¢(P<0,01) (525l
sl e (0.01) Lamadill Sl aas dad cialyy L(P<0,001) Glad) api
((0.30) Lawasill LEH paa of caly b BB paa ) s g0
Sl e Bl andiy ol aaie apiills ¢ el syl e (0.26) ¢(0.32)
il g o aasill [l @) el o Ly S 8B pea Y e,

axilly ((P<0,001) ajlall apill e (2] ¢ 83) (uinll Liloaa) Ay il sy o
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Gland) iy (sl milly calal) audll e (0.01) (sl sl oo S Luiall
D) il any o gl puiad B dag o) Lt G B aaa ) s
Al dasie syl
sball aniill 2y o 8 e Guially Gaadill clelal Lilaa) 4y @il ang o
sxs o Cialyy L(P<0,05) aiwall ayiilly ¢(P<0,001) g2yl aniills ¢(P<0,001)
ety yaisall ap@ills cajliall sl e (0.01) guially (aaddll cBlelil i)
) oaiy sl wll e (0.07) Ll aas dad culyy ccmm il s )
Sl st wl gaay o gl aial Sl aag ol Lew dausie B0 aaa

- Olual) o

Cayedsl cPost Hoc 4gasll hliyliall scheffe ,Loal) aladin) & g 8ll jaae e Cayilly
Deisd) ol 8 3585 coapla¥) Allal cudll sl b s ol of bl
O Dlelall jady Luds Lol ara allal Glad) andiy Al samie sl
oalre mllal il @l b e s o cljlid)l copeldl gally Gaadnl
SN V) bl sl apilly asball il 3 (3ol et ¢ oA (puaspall
PG Jlgaad) il

Osalaall laligy ) claluall calian Ja' e gay o3l AN Jisadl e e
223 — ANOVA olad¥l galal cplil) (las aladin) &5 ¢"fhgpaledl) ASladll (3halie sl
.SPSS (Version, 16.00) Sbaaly) zalinll aladiul — 4eladiul Glaalydl e aail)

sl o Cpaleadl Gllainl otV galal il Jidas #6 (7) Jsas mams
Al ASTaal) (3lalial Ty ((3ladl cabel) daxia ¢ yaiveall ¢ 2l cajluall ayill)
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Agaleil agilalio Cauay Gfias (el dlef agblaiul 8 Auhall due Saf o 4)ll ANOVA oladV1 sala¥) i) il il .7 Jgand)

A0 ana F Clapall hugia  4all Glajy  Clagall feana Al
0.08 #*%34 643 511.592 4 2046.366 asluall apiil)
14.768 1618 23893.972
1622 25940.338
0.11 ®*%409 476 965.396 4 3861.586 LAY A
19.513 1618 31571.284
1622 35432.870
0.02 *%%7 984 271.524 4 1086.095 alanal] ap)
34.007 1618 55023.251
1622 56109.346
0.02 *#%%8 I0Q 121.835 4 487.342 eyl asiall i)
14.753 1618 23869.797
1622 24357.139
0.01 ®¥%5 024 72.191 4 288.764 o) apis
14.368 1618 23247.943
1622 23536.707

axll) Clausgie G (pS0.001) (gsiwe de Gilias) Al G5 dsms gl el
Ghlia Wy (Bl and calad) daiall sl o paisall apdill (g2l aydll < aplall
(F=34.643) dad Caly Cua (Angiall Adlall) ¢ Javgll cdgpal) (Aa8)Al) doalsill ASladl)
(F=8.259) 5 ¢ yaiusall an@ill (F=7.984) 5 ¢ s8]l andill (F=49.476) 5 ¢ajliall andill il
¢(0.02) ¢(0.01) il aas af calyy . 3lad) Ayl (F=5.024) 5 calal) amial) il
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